
I. Program —

Administration



 

Standard _

Program Philosophy

1.1 Theearly childhood program's philosophy statement and policies are consistent with early

childhood practices that are age and developmentally appropriate andreflect the role of families. The

written philosophy statementfor the early childhood program is used by the staff as the foundation

for planning,for staff development, and for implementation, evaluation, and continuous

improvementof the program.
 

Indicator

1.1.1 Philosophy

The program has a written philosophy and mission

statement, which reflect effective early childhood

practices; best practices for staff; and an

appreciation for diversity and welcoming

individualsofall abilities.

 

Required Evidence

wm Written philosophy and mission statement

 

Best Practices Rationale

The philosophy and mission statementareintegral

componentsof the program. Bothreflect the

principles of developmentally appropriate research

andliterature-based practices; best practices for

staff; and the role of families in the education of

their children. The philosophy and mission

statement exhibit a respect and appreciation for

diversity of the global community andis

welcoming of adults and childrenofall abilities.

The philosophy and mission statement describe

the beliefs and practices of the program related to

children, families, and staff. The philosophy and

mission statement are shared with staff and

families. Staff members are knowledgeable of the

philosophy and mission of the program.

 

Program Notes

  initial Self-Appraisal Rating

Date:

__ Not Met

 

__Partially Met Fully Met  

Final Self-Appraisal Rating

Date:

__ Not Met _Partially Met  _Fully Met
 

 



 

"Standard

_ Program Philosophy

1.1 The early childhood program’s philosophy statementandpolicies are consistent with early
childhood practices that are age and developmentally appropriate and reflect the role of families. The
written philosophy statementfor the early childhood program is used bythestaff as the foundation
for planning, for staff development, and for implementation, evaluation, and continuous
improvementof the program.
 

Indicator

1,112 Program Evaluation

The program establishes and implements a

process for ongoing program evaluation. Annually,

the program conducts:a self-evaluation of the

program policies, procedures, and practices. The

results of the program evaluation are shared with

staff, families, and other stakeholders.

 

Required Evidence

O Process for program evaluation and timeline

O Copies of completed annual program

evaluation

O Program goals for on-going improvement  

Best Practices Rationale

Annual program evaluation is a process to help
checkthe effectiveness of the program: identify
systemic issues, and consider

improvements/adjustments.It is also an important
way to examine quality, and work to continually
improve your program. Program evaluationis a
key part of program planning and continuous
improvement.

The evaluation processis conducted by program
administration, staff, families, and other

community partners. Quality requires

identification of program goals; assessment of
policies and procedures; and the implementation
of best practices.

The results of the program evaluation are used
throughout the year to ensure program
accountability.
 

Program Notes

  Initial Self-Appraisal Rating

Date:

__ Not Met __Partially Met Leully Met  

Final Self-Appraisal Rating

Date:

__ Not Met __PartiallyMet Fully Met
  



 

Standard

Program Personnel

1.2 Theearly childhood program is collaboratively administered, supervised, and implemented by

qualified personnel.
 

Indicator

1.2.1 Communication

The administrator/supervisor communicates with

program staff regarding developmentally

appropriate strategies for implementation,

assessment, and accountability.

 

Required Evidence

Staff Meeting Schedule

Staff Meeting Agenda and Minutes

Y Documentation of ongoing communication

and information shared with staff regarding

developmentally appropriate practices and

program planning and evaluation

(Weekly Buzz by
Dr. Doggett)  

Best Practices Rationale

Regular communication among programstaff

facilitates the exchange of information andfull

participation in program activities to promote

quality program practices. The

administrator/supervisor implements various

mechanisms for regular communication among

staff. Staff are informed about developmentally

appropriate programming andpractices; state

standards; family engagementpractices;the

program planning and evaluation process; and

resources to improve performance.

An effective communication system is an integral

componentof a quality program. Formal and

informal opportunities allow staff input regarding

the quality of services to children and families; and

opportunities to express concerns and provide

feedback related to program practices.

 

Program Notes

  Initial Self-Appraisal Rating

Date:

__ Not Met

 

__Partially Met YFully Met  

Final Self-Appraisal Rating

Date:

__ Not Met

 

_Partially Met  _Fully Met
 

 



 

Standard

Program Personnel

1.2 The early childhood programis collaboratively administered, supervised, and implemented by
qualified personnel.
 

Indicator

1.2.2 Staff Evaluation and Ongoing Supervision

The administrator/supervisor conductsstaff

evaluations annually and ongoing as needed.

Results are used to develop IndividualStaff

DevelopmentPlans.

 

Required Evidence

Y Staff Evaluation Policy and timeline

Completed annual staff evaluation tool

e Individual staff development plan

a Copies of staff observations  

Best Practices Rationale

Staff evaluation is the foundation to identifying
staff strengths, improving staff performance and
program planning. Effective formal! and informal
evaluation processesare used to provide effective —
feedback related to professional development and
growth.

Staff evaluations conducted annually identify
strengths, interests, and areas of improvement.
Information is used to create individual staff
developmentplans and ongoing program plans.

Annual staff evaluations support professional
development and growth aswell as program
planning and quality. The staff evaluation process
is another componentof the program’s
communication system.

 

Program Notes

  initial Self-Appraisal Rating

Date:

__ Not Met y Partially Met _Fully Met  

Final Self-Appraisal Rating

Date: :

__ Not Met  —Partially Met  _Fully Met
 



  

Standard

Program Personnel

1.2 Theearly childhood program is collaboratively administered, supervised, and implemented by

qualified personnel.
 

 

Indicator

1.2.3 Qualification: Early Childhood Educator

Licensed Child Care/Head Start — Early Childhood

Educator, responsible for the care and education

of a groupof children from birth through agefive,

must have at least an Associate's degree in Early

Childhood Education/Child Developmentor

related field and must hold a Maryland Child Care

Credential of levelfive.

Public School — Classroom Educator must have at

least a Bachelor’s degreein Early Childhood

Education/Child Development or related field and

meet MarylandState Certification requirements

for early childhood education.

 

Required Evidence

dd College Degree

(6 Current Maryland Child Care Credential

(Licensed Child Care and HeadStart)

Current Maryland Certification certificate

(Public Schoo!)

Job Description  

Best Practices Rationale

Early Childhood Educators who are appropriately

educated are better prepared to plan and

implement quality, developmentally appropriate

programsfor youngchildren. Knowledgeof child

developmentandbest prasticeis gained through

education, experience working with young

children, and ongoing professional development.

Programs understand the importance of

employing qualified educators and providing

ongoing professional developmentto enhance

their knowledgeandskills. When the early

childhood educatoris absent, a qualified substitute

is provided to ensure continued program quality.

Educators are provided job descriptions that

reflect expectationsin: building relationships with

children and families; implementing curriculum;

instructional and assessmentstrategies; and

professionalism.

 

Program Notes

  

Initial Self-Appraisal Rating

Date:

__ Not Met __Partially Met YFully Met  

Final Self-Appraisal Rating

Date:

__ Not Met _Partially Met___Fully Met

 

 



 

“Standard

Program Personnel
 

1.2 The early childhood programis collaboratively administered, supervised, and implemented by
qualified personnel.
 

Indicator

1.2.4 .Qualification: Assistant Teacher

Licensed Child Care/Head Start — Assistant

Teacher working with Early Childhood Teacher

must have a high school diploma and Maryland

Child Care Credential of level two orhigher.

Public School ~ Assistant Teacher and/or

Paraprofessional working with the Classroom

Teacher must have a high school diploma and

meet Maryland ParaPro requirements.

 

Required Evidence

wm High School Diploma

CI current Maryland Child Care Credential

(Licensed Child Care and HeadStart)

Maryland ParaPro test results (Public School)  

Best Practices Rationale

Assistant Teachers who are appropriately trained
are better preparedto assist with planning and
implementing quality, developmentally
appropriate programsfor youngchildren.
Knowledge of child development and best practice
is gained through education, experience working
with young children, and ongoing professional
development.

Programs understand the importance of
employing qualified assistant teachers and
providing ongoing professional development to
enhance their knowledge andskills. When the
early childhood teacheris absent, a qualified
assistant teacher will ensure continued program
quality.

Assistant Teachers are provided job descriptions
that reflect expectationsin: building relationships
with children and families; facilitating learning; .
and professionalism.

 

Program Notes

   Initial Self-Appraisal Rating

Date:

__ Not Met __Partially Met YFully Met  

Final Self-Appraisal Rating

Date:

__ Not Met Partially Met

_

Fully Met
  



 
Standard

Program Personnel

 

1.2.5 Professional Support

The program implements policies that provide

support to staff in order to meet professional and

personal needs.

1.2 Theearly childhood program is collaboratively administered, supervised, and implemented by

qualified personnel.

Indicator
Best Practices Rationale

The cornerstone of a program’s successis the

staff. Teaching staff are responsible for guiding

children's learning experiences in the classroom.

The support provided to the teaching staff is

essential to children's learning and program

quality.

Professional support strategies are effective at:

  

Required Evidence

td Lesson Planning Policy

Evidence of Planning Time

ow Professional Development Opportunities

Program Notes

increasing staff retention; promoting personal and

professional well-being; and improving

performance. Adult restroom and lounge separate

from children’s activity area; adequate individual

storage area for personalbelongings; designated

meeting or conference area; and time for staff

members to meet their personal needs and handle

administrative/planningtasksareall strategies for

professional support.

Planning timeis an essential professional support.

Educators need a designated time to think about

and plan activities that are engaging, challenging,

and developmentally appropriate.

| 
  

Initial Self-Appraisal Rating

Date:

|—_— Not Met

 

 __Partially Met rully Met

Final Self-Appraisal Rating

Date:

 

 __ Not Met __PartiallyMet __Fully Met  



 

Standard

Program Continuity
 

1.3 The early childhood program utilizes curricula and instructional strategies that ensure
continuity of learning and developmentforall children.
 

Indicator

1.3.1 Transition and Continuity of Services

within the program

Program staff develops transition plansfor

children moving to a new group/classroom within

the program that communicatechildren’s

individual strengths and needs.

 

Required Evidence

Agendasand minutesoftransition/articulation

meetings betweenclassrooms

(J Evidence of communication with families
regarding transition within the program

 

BestPractices Rationale

Consistency and continuity play an important role
in helping children successfully manage
transitions. Young children develop relationships
with educators and learn to trust or distrust the
world around them throughpredictable routines
and experiences.

Children grouped byagewill likely change
educators and classroomsseveral times over the
course of their enrollment.It is important to
recognize that a child who is moving from one
classroom to anotherwill experience multiple
losses: a place he or she has come to know and
trust; an educator he or she depends on and
adores; children he or she has befriended; and
routines that help him or her feel secure and
competent. These transitions are handled with
great care.

The goal is a smooth transition that minimizes any
emotional concerns for the child and family, and
maximizesall that is known aboutthe child’s prior
progressso that there are nointerruptionsin
learning. (p.124, The Guide)
 

Program Notes

 

Initial Self-Appraisal Rating

Date:

__ Not Met __Partially Met YFully Met  

Final Self-Appraisal Rating

Date:

__ Not Met __Partially Met  _Fully Met
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Standard

Program Continuity

1.3 The early childhood program utilizes curricula and instructionalstrategies that ensure

continuity of learning and development forall children.
 

Indicator

1.3.2. Transition and Continuity of Services

between Licensed Child Care/Head Start and

Local Public School

Licensed Child Care/Head Start and Local Public

Schoolstaff collaboratively developtransition

plansfor children moving to a new program that

communicate children’s individual strengths and

needs.

 
 

Required Evidence

3 Written transition plan andactivities

(a Evidence of transition activities between Local

Public School and Licensed Child Care/Head

Start  

Best Practices Rationale

Consistency and continuity play an important role

in helping children successfully manage

transitions. Transition planning addresses issues

for all children, including children with special

needs, such as:

e Waysfor the family to facilitate the child’s

health and learning needs

e Written or verbal communication between

program staff that provide children’s

strengths, needs, and interests

e Preparing the child and family for the

transition

The goal is a smoothtransition that minimizes any

emotional concernsfor the child and family, and

maximizes all that is known aboutthe child’s prior

progress so that there are no interruptionsin

learning. (p.124, The Guide)

 

Program Notes

  

Initial Self-Appraisal Rating

Date:

|__ Not Met

 

__Partially Met Fully Met  

Final Self-Appraisal Rating

Date:

__ Not Met

 

_Partially Met___Fully Met  
 

11



 Standard

Program Continuity

1.3 Theearly childhood program utilizes curricula and instructional strategies that ensure
continuity of learning and developmentforall children.
 Indicator

1.3.3 Schedules and Routines

The program documentsdaily routines and

schedules to support continuity of learning.

 

Required Evidence

Daily schedule includes core components of
the day appropriate to the age of the children

Schedules and lesson plansreflect intentional

planning for daily transitions

mí Daily schedules reflect integrated learning in
all seven domains of learning

 

Best Practices Rationale

The daily schedule provides a consistent structure
that children can come to expect. A routine that
children can count on contributes to a sense of
comfort and security.

The daily schedule needs to be developmentally
appropriate and reflect instruction in the various
domains of development. Thereis a balance of
quiet and active learning, time to explore at one’s
ownpaceto promote independence, and time to
explore with others to build cooperative learning
skills. There is a balance betweenchild-directed
activities and educator-directedactivities. There
need to be ample opportunities to scaffold
instruction during the day. Educators build in
flexibility to be able to follow the interests of the
children.

For children aged two and younger, the schedule is
primarily individual. Group instruction for children
two or youngeris optional. (pg. 121-123, The
Guide)
 Program Note

  Initial Self-Appraisal Rating

Date:

__NotMet

 _

Partially Met Jeully Met  

Final Self-Appraisal Rating

Date:

__ Not Met

 

—Partially Met  _Fully Met
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Standard

1.3

 

Program Continuity

The early childhood program utilizes curricula and instructional strategies that ensure

continuity of learning and developmentforall children.
 

Indicator

1.3.4

The program documents lesson plans to support

continuity of learning and an organized approach

so that interactions are intentional and goal

directed.

Intentional Planning

   

Required Evidence

DÍ imotementation of State recommended

curriculum, Public School developed

curriculum or a curriculum individually

developed by the program and accepted by

MSDE

af Lessonplansreflect implementation of

curriculum and are relevantto children’s

culture and personalinterest

Lesson plans meet the needs of each and

every child, are informed by information

gained from families, include information from

IEP/IFSP and other resource personnel who

Á may work with a child

Lesson plans include opportunities for

questioning and problem solving; learning

through play andchild initiated discovery; and

children to make choices for how they work on

a project

Program Notes
 

 

 

Best Practices Rationale

Educatorsstrategically plan for and prepare the

learning environmentso that children can

naturally engage in developmentally appropriate

learning activities that accommodate their age,

experience, and abilities- and that provide

exposure and practice for children to reach

increasingly challenging goals. As educators plan

for children's learning,it is critically important that

they set high, achievable expectations forall

children, including those with unique challenges

due to physical, cognitive, emotional, orlinguistic

differences. By targeting the particular strengths

and interests of each child, educators are able to

plan for instruction that supports the achievement

of their goals.

Curriculum thatis aligned to the Maryland Early

Learning Standardsreflects intentional and

systematic instruction that will advance growth

and learning. Lesson plansreflect the curriculum

and allow for strategies to provide opportunities

for children to be actively engagedin discovery

and learning. These should include a mix of child-

directed and educator-directed explorations that

value teachable moments.(pg. 115-120, The

Guide)

 

Initial Self-Appraisal Rating

Date:

__ Not Met
[7

 

__Partially Met yFully Met   Final Self-Appraisal Rating

Date:

__ Not Met

 

_Partially Met  __Fully Met
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Standard

Program Continuity
 

1.3 The early childhood program utilizes curricula and instructional strategies that ensure
continuity of learning and developmentfor all children.
 

indicator

1.3.5. Multiple Assessment Methods

Multiple assessment methods are used to identify

children's strengths, needs, interests, and

progress. Information about areas of development

and progress are systematically collected and

documented throughout the program year.

 

Required Evidence

mí Written assessment plan

a Assessment tools are aligned with Maryland

Early Learning Standards

a Evidence of ongoing observations used to

inform planning

Evidence of informal assessmentusing

portfolios, checklists, anecdotal notes, work

samples, etc.

7 written plans reflecting differentiation of

instruction based on assessment  

Best Practices Rationale

Ongoing assessmenthelps educators understandif
the curriculum andrelated lesson plans are
effective. The data from assessment helps
educators know whenit is appropriate to jump
ahead, or when they needtocircle back to cover
material again. Instructional goals are fine-tuned,
and decisions about grouping and re-grouping
children are based on a variety of assessmentdata.

Educators regularly observe the developmental
needsandinterests of children. Documentation
techniques such as anecdotal records, checklists,
and collection of work samples are used to gain
information about each child’s interests, strengths,
and needs. Parent’s knowledgeoftheir child’s
learning and developmentis solicited and _

incorporated into ongoing assessment Strategies,

Attention is given to assessing progress ofEnglish
Language Learners and otherchildren with

linguistic differences. There is evidence of
classroom assessment accommodationsfor
children with disabilities. (Chapter 8, The Guide)
 

Program Notes

   Initial Self-Appraisal Rating

Date:

__ Not Met __Partially Met Zeully Met  

Final Self-Appraisal Rating

Date:

__ Not Met  _—Partially Met  _Fully Met
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Standard

Program Continuity

1.3 Theearly childhood program utilizes curricula and instructional strategies that ensure

continuity of learning and development forall children.
 

Indicator

1.3.6 AssessmentStrategies

Developmentally appropriate assessment informs

instruction and is an integral part of daily planning.

 

Required Evidence

(7 Evidence of completed assessment tools

4 Samples of data collected

w Evidenceofdifferentiation, e.g. grouping

based on assessmentdata

E) Strengths and interests of children are

reflected in instructional strategies, e.g. think-

pair share, cooperative learning, problem

solving, etc.

 

 

Best Practices Rationale

Assessing children’s developmentand learning

helps educators better understand individual

children andtailor learning experiences

accordingly, so that all children reach their full

potential. Assessmentofchildren is used as part of

the curriculum planning and implementation cycle.

Understanding the whole child helps educators

apply the results of assessment in context,

allowing educators to focus on the strengths of the

child and how thosecanbeusedtobolsterall

areas of learning and development.

The purpose of assessmentis to gain a better

understandingof a child’s areas of strengths and

needs, and to adjust instruction to promote

learning.It is essential that assessments are

intentionally linked to child growth, development,

curriculum, and instruction. Educators

continuously review progress and use that

information to modify their teaching to match the

children’s pace oflearning, abilities, and interests.

(Chapter8, The Guide)
 

Program Notes

  initial Self-Appraisal Rating

Date:

__ Not Met

 

__Partially Met iFully Met  

Final Self-Appraisal Rating

Date:

__ Not Met

 

__Partially Met __Fully Met
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"Standard

Program Accountability
 

1.4 The early childhood program uses the results of the program evaluation of the early learning
program in planning for overall program improvement.
 

Indicator

1.4.1 Reporting

The results of the Annual Program Evaluation and

Accreditation Self-Appraisal are reported to the

governing body of the early childhood program,

i.e. Board of Directors, Parent Advisory Board,

Board of Education or School Improvement Team.

 

Required Evidence

rf Program ImprovementPlan

Ca copy of Annual Program Evaluation Report

(O Evidence that program evaluation and

accreditation self-appraisal results were

shared with staff, parents, and governing body

[J Documentation from School Improvement

Team Meetings  

Best Practices Rationale

After conducting the annual program evaluation
and accreditation self-appraisal, the results and
strategies for program improvement are shared
with parents,staff, governing bodies, and others
as appropriate.

The program use the results of the program
evaluation and self-appraisal to develop a program
improvement plan, which includes improvement
strategies, resources, persons responsible, and a
timeline for implementation and completion.

 

Program Notes

  Initial Self-Appraisal Rating

Date:

___ Not Met Partially Met __Fully Met  

Final Self-Appraisal Rating

Date:

__ Not Met __Partially Met _Fully Met
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II. Program Operation

2.1 Environment

(Birth to 6 years)













































III. Home and

Community

Partnerships
 

3.1 Partnerships

(Birth — 6 years)



 

Standard

Partnerships
(Birth — 6 years)

3.1 Family and community partnerships support the success of early learning programs.
 

Indicator

3.1.1 Communication with Families

Expectations and information about early learning

programsare disseminated on an ongoing basis

and allow for family input.

,

 

| Required Evidence

dd Registration/Enrollment materials

cy Parent/Family Handbook

m Evidence of ongoing family communication

 

Best Practices Rationale

Designing effective forms of communication about

programs and program activities helps bridge the

gap between families and programs. Effective

communication provides opportunities for parents

to communicate information regarding their

children’s strengths and needs, and their

expectationsfor their child.

Expectationsfor early learning programs and plans

for implementing them are disseminated to

parents on an ongoingbasis.

Scheduling activities at times convenient and

flexible for parents encourages family

participation.

Programs encourage family engagementbyco-

creating a monthly calendarof events that

highlight adult and family-child opportunities in

the program, as well as in the community. (pp. 37-

41, The Guide)
 

Program Notes

  Initial Self-Appraisal Rating

Date:

__ Not Met

 

_Partially Met yFully Met  

Final Self-Appraisal Rating

Date:

__ Not Met

 

__Partially Met _Fully Met
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| Standard

Partnerships

(Birth — 6 years)

3.1 Family and community partnerships support the success of early learning programs.
 
Indicator

3.1.2 Supporting Child Development

Families, community members, and staff

collaborate to promote child development and

learning.at home.

 

 

Required Evidence

A Evidence of family education and outreach

containing information about child

development and learning

mí School readiness materials shared with

families

 

Best Practices Rationale

Effective family engagementstrategies create a
culture of high expectations in programs where
family members support learning at home and
monitor their children’s performance. They
advocatefor their children and are active in
guiding their education.

 

Families are respected as the experts on their
children. Educators engage families abouttheir
hopes and dreamsfor their children. Families are
asked about any ideas or concerns they may have
regarding collaboration and involvement.
Educatorstake the timeto listen to family ideas
and concerns, as well as invite them to

continuously share input. Educators and families
worktogetherto set goals and identify waysin
which they can work together to achieve those
goals.

Educators share information about evidence-based
family programsto supportspecific family
engagementgoals. These goals may focus on
literacy, comprehensive family support, home
visiting, or school readiness goals. Strategies that
encourage engagementalso include sending
materials homewith tips for families to support
learning at home. (pp. 41-46, The Guide)
 

Program Notes

 

Initial Self-Appraisal Rating

Date:

__ Not Met __Partially Met JFully Met  

Final Self-Appraisal Rating

Date:

__ Not Met __Partially Met __Fully Met
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Standard

Partnerships
(Birth — 6 years)

3.1 Family and community partnerships support the success of early learning programs.
 

Indicator

3.13 Communication of Assessment

Information

Assessment information is communicated with

children and parents/guardians on a regular,

ongoing basis or at least twice per year.

 

Required Evidence

w Completed Progress Reports/Report Cards

ow Conference Schedules (twice per year)

rm Completed Parent-Teacher Conference form

of Documentation of strategies shared with

families to support development

 

Best Practices Rationale

As early childhood educators talk with families

about the purpose of assessment, they

acknowledge the importantrole that families play

as their child’s first educator. Early childhood

educators need families to be active participantsin

supporting children’s learning in and out of the

home.

From the beginning,early childhood educatorstalk

with families about the importanceof regular,

ongoing assessmentand howdifferent

assessments are used to monitorchildren’s

progress. Assessments help educators and families

better understand the strengths and potential

challengesofindividual children, so that strategies

can be tailored to best meet each child’s interests

and needs.

A parent-teacher conferenceis the typical

approachusedto share information about

children’s learning and the growth they have

made. Most critical in those conversationsis the

professional guidance by educators on what

families can do at hometo support their child’s

learning. Providing suggestionsfor actionis also

important so that the family knows precisely what

they can do to help their child make gainsin a

given area of development. (pp. 183-189, The

Guide)
 

Program Notes

  Initial Self-Appraisal Rating

Date:

__ Not Met

 

__Partially Met Jeutly Met  

Final Self-Appraisal Rating

Date:

__ Not Met

 

__Partially Met _Fully Met
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¡ Standard

3.1

Partnerships

(Birth — 6 years)

Family and community partnerships support the success ofearly learning programs.
 

Indicator

3.1.4 Family Engagement and Involvement

Families, staff, and administrators are actively:

involved in program-basedactivities, curriculum,

shared decision making, and advocacyforchildren.

 

Required Evidence

O Evidence of implementation of family

engagement strategies

Y” = Policy handbook which outlines the
decision making, grievance, problem

solving process

Agendasfortrainings/workshops

provided for families

List of: Parent Advisory Board;

PTA/PTO; Parent Officers or

Committee Chairs; School

Improvement Team Parent Members

Yo.

 

Best Practices Rationale

The opportunities for engaging families are

endless. While early childhood educators come up
with a host ofstrategies, they keep in mind that
engagementis a reciprocal partnership and involve
families in the developmentof ideas andstrategies
as well. Effective family engagement strategies
create a culture of high expectations in programs
where family members support learning at home
and monitortheir children’s performance. They
advocatefor their children and are activein

guiding their education.

Somestrategies that encourage engagement

include: sending materials home in language that
is family friendly; inviting families into the program
to help with learning projects; giving families

specific tasks so they can be part of the

learning/teaching experience; and working with
groupsof families to co-create events ofspecial
interests. (pp.38-43, The Guide)

Additional information on family engagement
strategies can be found in The Early Childhood

Family Engagement Framework: Maryland’s Vision
for Engaging Families with Young Children.

 

Program Notes

 

Initial Self-Appraisal Rating

Date:

__ Not Met __Partially Met YFully Met  

Final Self-Appraisal Rating

Date:

__ Not Met __Partially Met  _Fully Met
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Standard

Partnerships
(Birth — 6 years)

3.1 Family and community partnerships support the success of early learning programs.
 

Indicator

3.1.5 Community Engagementand Involvement

Community resourcesare used to strengthen early

learning programs, families, and children’s

learning.

 

Required Evidence

Mm Newsletters regarding community resources

mM Community Resource Directory available to

parents

FJ Evidence of partnerships with community

programsand businesses

 

Best Practices Rationale

Community engagementis a partnership. The early

childhood program and the larger community

work together supporting one another and sharing

responsibility for meeting the comprehensive

needs of young children and their families.

Programs look for ways to rally the support and

resources needed to meet the needsof the whole

child and go beyond what the program can

provide. They can seek out waysto be a valued

resource to the community as well, offering a

place for meetings, extending training

opportunities to providers through the

community, participating in local celebrations, and

joining forces with the community to speak out on

behalf of children and their families

There are many strategies that programs can use

to engage the community. Someof these

strategies include, but are not limited to: inviting

community and business leaders to your program;

partnering with the local library; reaching out to

local museums; partnering with local service

organizations; and/or connecting with a local

nursing homeor hospital. (pp.46-49, The Guide)
 

Program Notes

  Initial Self-Appraisal Rating

Date:

__ Not Met yPartially Met  _Fully Met  

Final Self-Appraisal Rating

Date:

__ Not Met __Partially Met _Fully Met
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 ' Standard

Partnerships

(Birth —6 years)

3.1 Family and community partnerships support the success of early learning programs.
 Indicator

3.1.6 Evaluation

Family and community partners are encouraged to

provide input to strengthen early learning

programs, family practices, and children's learning

and development.

 

 

Required Evidence

fA Completed parent survey

[I Evidence parent survey results shared with

parent advisory committee; Program/School

improvement Team; and/or governing body

 

Best Practices Rationale

Evaluation and feedback from families are
important elements of successful programs. There
are three steps programscanuse to evaluatetheir
effectiveness:

e Measuring participation and attendance
at events to help identify how to best
recruit and retain participants

e Gathering baseline family data at the
beginning of the year, which allowsstaff
to identify roadblocks or strengths for
families

e Surveying the needs and satisfaction of
families to tailor the types of activities to
support families

Knowing the research on the characteristics and
evaluation practices of successful family
engagementprogramscan be helpful as educators
seek to develop or chooseinitiatives to engage
their families. A systemic approach where family
engagementvalues and principles are woven into
every aspect of the program hasa greater
likelihood of being effective and successful.
 Program Notes

 initial Self-Appraisal Rating

Date:

__ Not Met VYPartially Met _Fully Met  

Final Self-Appraisal Rating

Date:

__ Not Met _Partially Met __Fully Met
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